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Joint Communication Environment Checklist – Key Stage 1
A collaborative evaluation of the communication environment in the class-room aiming to enhance the participation of children with speech, language and communication needs. 

The checklist should be used jointly by a Speech and Language Therapist, Class Teacher and SENCo/senior staff member in order to identify areas or specific strategies to be developed in the class-room to support the needs of 


 as specified in his/her statement of special educational needs. 
Setting: _______________________________

Date: _____________


	Area of Focus
	Specific focus 
	Comments

	
	Child benefits from:

	Section A
Adult strategies to support language and communication development


	Language used at the right level for the child’s stage of development

	

	
	Gaining individual child’s attention before speaking

	

	
	Use of appropriate rate, varied intonation, volume and pitch

	

	
	Tiered questions to support individual child’s ability to respond


	

	
	Use of communication strategies to support response to questions:

· sentence completion

· forced alternative

· commenting

· modelling sentences

· extending child’s sentences


	

	
	Examples of sentences/ demonstration of activities before child does it

	

	
	Getting down to child’s level when interacting with them


	

	
	Encouragement to participate by any means possible e.g. using objects, gestures, pictures, words, signing


	

	
	Plenty of time to respond e.g., using strategy whereby child asked question and told to think and teacher will come back to them


	

	
	Visual supports being used:

· visual timetable

· props

· picture

· symbols

· story bags

· Makaton


	

	
	Non-verbal communication to engage child e.g. facial expression, natural gesture, Makaton sign

	

	
	Key words being defined at every opportunity and repeated often


	

	
	Teacher providing support to SEN children, with TA supporting more able children in small group tasks 

	

	
	Moving children on at an appropriate pace depending on learning speed 

	

	
	Reduced questions and increased commenting
Adult tuning into child’s interests and making comments about what the child is interested in/ doing
	

	Section B – Environment

B1 – Listening environment


	Managed background noise levels where children and adults are able to hear one another with ease


	

	
	Opportunities to actively develop listening skills through a range of activities which involve tuning into sounds, making sense of sounds, having fun with sounds and talking about sounds


	

	
	Being taught ‘good listening’ rules- reinforced with visual cues


	

	
	Effectively managed transition times so that noise levels are not excessive and children know what to expect next


	

	
	Adults modelling good listening by:

· being at child’s level

· giving the child time to speak

· responding to what the child says


	

	
	Quiet areas being available where children can retreat to have ‘down time’ or engage in smaller group activities


	

	B2 – Language- Rich Environment
	Resources, activities, objects etc labelled with pictures/ words to support independent access

	

	
	Own work being displayed and labelled appropriately encouraging them to talk about their activities and interests


	

	
	Displays that are clearly labelled, interactive and tactile and confined to areas- encouraging children to explore/use them

	

	
	Key words for each topic displayed promoting access to the curriculum


	

	
	A book area that is:

· inviting so that children use it

· clearly sorted and labelled

· Wide range of books available


	

	
	Role play area available with a changing theme that links to classroom topics – providing opportunities for collaborative play and role talk


	

	
	Opportunities to develop social skills e.g. – partner talk, small group discussion, small group practical/ problem activities


	

	
	Opportunities for developing problem solving skills in small groups and independently e.g. sharing resources

	

	B3 – classroom layout


	Children with SLCN are seated at the front of the class away from distractions and facing the front.


	

	
	Carpet  Area allows the whole class to gather for story time, circle time and discussions


	

	Section C – Discussion points with Teaching staff


	Child’s communication skills and needs
	

	
	The difference between a child with delayed language and a child learning EAL

	

	
	SEN/ IEP targets

	


Summary of observations and discussion
Discuss observations jointly and identify specific areas to be focused on. The SLT will complete an action plan based on these discussions and this will be reviewed at an agreed time. 
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